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Objective   Subjective      Implication for MIE 

Pp 35:  
“If you practice something 
enough, your brain will 
repurpose neurons to help 
with the task even if they 
already have another job to 
do.” 

I am noticing this from the 
semester’s readings in this 
study: once I understood the 
basics of teaching theories, 
learning transfer, cognitive 
science methods, etc., I 
could start putting them into 
practice with intention in my 
everyday interactions as an 
artist-teacher-scholar, and 
eventually begin to think in 
this way naturally.  

The brain’s adaptability 
capabilities extend to 
abstract thought and 
connection, allowing an 
artist-teacher-scholar to 
develop thought patterns 
that align with the matrix 
that occur in a 
second-nature manner.  

Pp 41: 
Recent studies have shown 
that learning a new skill is 
much more effective at 
triggering structural changes 
in the brain than simply 
continuing to practice a skill 
that one has already learned 

I would speculate further 
that it makes us more 
effective in our primary 
creative practices as well. 
I’ve been teaching a young 
students the ukulele; while I 
myself have dabbled in this 
for over a decade, I have 
not ever really taken the 
time to master the 
finger-picking technique until 
now. I’ve found that in this 
COVID19 crisis, a time 
when I’m not feeling 
particularly creative or 
motivated to contribute 
much musically, when I do 
my finger-picking practice it 
helps get me into a groove 
that is motivated to work on 
my primary instrument and 
skillset.  

These results make a case 
for artist-teacher-scholars to 
delve into the “triple threat” 
nature of the matrix. By 
continuously pushing 
yourself to find connections 
between the three 
disciplines, you continue to 
shift your paradigm 

Pp 46 
Cognitive and physical 
changes caused by training 
require upkeep.  

The art of being able to 
recognize/self-assess and 
hone a skill -- to deliberately 
practice and therefore 
“upkeep” -- is necessary. 
Perhaps as an artist, part of 
upkeep is being able to 
challenge your own 
paradigm by teaching.  

Artist-Teacher-Scholars are 
to be mindful of upkeep in 
two manners: upkeep of 
their own cognitive 
structures as an individual, 
and upkeep of those they 
interact with (to a certain 
extent, obviously) whether 
that be students they teach, 
audience members or fellow 



 

musicians they collaborate 
with, or readers. Deliberate 
practice requires a 
teacher/coach figure who 
can train a student. 

   

 
Other excerpts of note:  
“Since antiquity, people have generally assumed that a person’s potential in any given field 
is inevitably and unavoidably limited by that person’s inherent talent. Many people take piano 
lessons, but only those with some special gift become truly great pianists or composers. 
Every child is exposed to mathematics in school but only a few have what it takes to become 
mathematicians or engineers. According to this view, each of us is born with a set of fixed 
potatials-- ...for music, mathematics, sports, business -- and we can chose to develop (or 
not_ any of those potentials but we cannot fill any one of those particular “cups” past its brim. 
Thus, the purpose of teaching or training becomes helping a person reach his or her 
potential -- to fill the cup up as fully as possible. This implies a certain approach to learning 
that assumes preset limits…  (xix, xx) 
 
“Younger brains - those of children and adolescents - are more adaptable than adult brains 
are, so training can have larger effects in younger people.” eg “Bent-twig effect” 
 
“Intense training caused the trainees’ brains to devote an increasingly large segment to this 
sort of memory, leaving less gray matter for other sorts of memory.” 
 
What are we trying to improve about our brains?  
 


