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Portfolio Triple Entry Journal Response Template 
 
 

Name: Megan Dillon Date: 10/26/19 
Context of Response: Misconceptions of Talent (p.54-79) 
Framing Questions What is the effect of talent on music education? 

 
 
 

Objective Information (objective information 
in the forms of quotations from readings, 
interviews, artifacts, accounts of events, etc.) 

Personal Response (subjective interpretation of 
events, words, artifacts, readings, questions raised, etc.) 

Implications for Music in Education? (new 
questions, application of ideas, reconsiderations of 
viewpoint, etc.) 

Gifted programming in music, to me, serves two 
essential purposes. The first seeks recognition of 
students who show potential talent, offering them 
opportunities to fully develop this talent. The 
second, equally important, purpose is to provide 
challenging opportunities for outstanding music 
students who have demonstrated commitment to 
advanced musical study. P.61 

 

This was the case for me; students who showed some 
modicum of talent at the first competition of solo and 
ensemble were placed in higher bands and given more 
opportunities for competitions, solos, programs, etc. In 
my experience, it wasn’t necessarily the kids who were 
the best immediately, but those who continued to 
improve or were reliable and attentive students.  

I don’t think there is anything inherently wrong with this 
idea looking at the quote literally. Providing advanced 
education and opportunities for students who are excelling 
is an excellent way to continue them along a good path. 
However, it could potentially discourage those who aren’t 
excelling unless they have a personal drive to join those 
who are in gifted programming.  

The very fact that one must recognize a “student 
who shows potential talent” before offering 
opportunities to develop this talent creates an 
exclusive policy of musical education that suggests 
that musical potential is innate. P.61 

 

I agree with this completely. From a personal response, 
I was really bad at the saxophone in my first year. It 
took me much longer to learn to read music than the 
others. Despite having music classes and required 
recorder in those classes, I wasn’t able to read music. I 
was consistently 3rd-5th chair out of six. My band 
director suggested to the middle school director that I 
be placed into the bottom of two bands. When I went to 
solo and ensemble and the judges were not from our 
school, they gave me an award and the highest possible 
score. The following year, the band director moved me 
mid-semester to the top band. One person’s belief 
about a students talent doesn’t mean they can’t 
blossom very quickly. If my first teacher had given me 
the responsibility of harder saxophone parts I would 
have either failed miserable or risen to the challenge. 
It’s a shame if a situation like that hinders a student’s 
growth. 

One possible solution is to give students chances to grow. 
This can look like being assigned a more challenging part, 
learning difficult repertoire, working amongst musicians 
who are more advanced, etc. 

If one truly believes that “talent evolves from I fully agree with this. There is some hypocrisy to We can rememdy this by adjusting our education policies 
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training and development,” how can one also claim 
that a gifted program “first seeks recognition of 
students who show potential talent” and, 
furthermore, create policy that states, “Any child 
who has musical potential deserves the opportunity 
to nurture this talent to its full extent”? One can see 
from this example the degree to which 
categorically different policy decisions could be 
generated from these statements. One must first 
decide whether the music education policy is to be 
founded upon assumptions of innate talent or 
acquired expertise. Then, and only then, can the 
scope of inclusivity, or exclusivity, be determined 
and accounted for. P.61 

 

policy decisions based on the idea of innate talent. I am 
a huge believer of talent being more or less useless and 
acquired expertise being of the utmost importance. It’s 
been my experience that people who are very talented 
initially will later use that as a crutch and a reason to 
not seek personal growth. Those with less innate talent 
tend to realize their initial shortcomings and either let 
that hinder them or rise above it with diligence.  

and programs. One way may be to encourage diligence 
and hard work in both types of students while focusing the 
education policy to provide opportunities and growth to 
both types of student. Both groups can learn from the other 
and focusing on acquired expertise would be most 
applicable to the vast majority of people. The amount of 
people with innate talent is slim but everyone can work to 
acquire the education, skills, and focus to become an 
expert despite a lack of natural talent.  

Summary: Innate talent vs. acquired expertise. This only solidified my personal beliefs about talent vs. hard work/shortcomings. Adjusting the policy of 
music education gifted programs from praising talent to nurturing the acquisition of education and skill can allow music education to reach more people 
and be more accessible more those with little to no natural music talent.  
 
 
 
 


