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The essential role of music in education is to create well-rounded humans who are 
artistic, creative, socially aware, self-driven and self-disciplined, collaborative, and 
emotionally adept. The music educator is essential to the continuation of music education 
as the prime enabler of skill and knowledge based interdisciplinary transfer, creativity 
and collaboration, and maintenance of oral, auditory, and notated tradition of music.  

The effective music educator teaches, encourages, and facilitates a number of 
important developmental skills including: self-discipline, collaboration, emotional growth 
and maturity, patience and reasoning, cross-hemisphere connections, engagement, 
creativity, ambition, focus, and decision-making. Along these lines, the effective music 
educator also aims to diminish the preconceived notion of talent and instead encourages 
self-discipline, hard work, and personal growth. 

 One of the most important roles of the music educator is as facilitator of 
interdisciplinary transfer. This role is vital to the preservation of music in public 
education as it insists upon music’s importance across other subjects. Studies show that 
students studying music test better, and have better coordination, memorization, and 
focus; they often have higher cognitive function and academic performance.  

Some rudimentary examples of these connections can be seen in math, reading 
and language, history, and science: 

In math, counting rhythms encourages focus on relationships and order between 
numbers; time signatures introduce fractions; melodic, rhythmic, and harmonic repetition 
encourages pattern and sequence prediction. 

Students with early musical training will develop areas of the brain related to 
language and reasoning. Students can also use music to “imprint information”, leading to 
better memorization and recollection. 

Similarly, history as a subject is affected by music as music education encourages 
students to make historical connections between music and societal and historical events. 
This transfer of knowledge can promote higher levels of subject specific retention and a 
more complete understanding of historical periods or events.  

Along these lines, music can affect the study of science. For example, students 
learn in physics about the production and manipulation of sound and the relation to 
instruments and acoustics. Similarly, music can be used as a tool to teach science 
concepts. For example, students can use the pull of chords to tonic and dominant 
harmonies and how that is reflected in the planetary pull of gravity in space. 

 Music encourages the idea of ‘flow’(or a deep focus and attention to one 
educational and/or creative task), the transfer of knowledge and skills across varying 
situations or subjects, metacognition (the process and consideration of how we think), and 



a growth rather than product driven mindset. If these ideas are considered and drawn 
upon in every lesson, then the music educator can be successful in encouraging healthy 
music making, a positive learning environment and individual growth, interdisciplinary 
transfer, and creating emotionally and cognitively developed humans. With a successful 
educator, we can fully see the benefits of learning music, thus ensuring its continued 
study.  
 

Megan, 
 
Your narrative is clearly written and easy to follow. But it reads like a rather dry list of 
[purported] benefits of music plus a few references to outside sources that aren’t 
particularly drawn out or connected to music-in-education in general.  
 
Your main example is transfer of learning, and you provide examples of potential points 
of cross disciplinary connection between music-math, music-history, and music-science. 
This is all relevant of course, but think of the third column of your TEJs—what are the 
implications of these connections for education policy more broadly? How should music, 
science, math, etc. be taught differently, or perhaps integrated to best achieve the “more 
complete understanding” that you argue for? 
 
Another example which could use more fleshing out is mindset. You mention growth 
mindset and cite Dweck in a footnote. It’s not clear to me what the reader is supposed to 
take from this unless they already know what a growth mindset is and share your view of 
its value. Consider your eventual audience—an employer, principal, internship provider, 
executive director, etc. First, what is a growth mindset and what are its benefits? Is 
developing a growth mindset intrinsic to music or does it emanate from particular 
teaching practices? How can a growth mindset developed in a musical context be applied 
[transferred] to other contexts? Does developing your own growth mindset require 
metacognition? What is the relationship between growth mindset and creativity? 
 
Finally, this rationale also has nothing about you in it—your TEJs are filled with rich 
examples of personal experiences related to mindset, gifted education, talent, creativity, 
and so forth. How do those experiences serve to contextualize the argument you are 
making here? How is it related to your teacher interview project? What rich quotations 
from the texts will serve to strengthen your arguments. 
 
I look forward to your final draft. 
Josh 
 
	


